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Section One

Policy Statement on Personal and Social Development
1.1: Introduction and rationale

1.1.1: This document details East Dunbartonshire Council’s policy on personal and social development in primary, secondary and special schools (Section One) and outlines the core components of a programme for personal and social education (PSE) (Section Two).  It was developed by a number of staff from East Dunbartonshire Council’s Education Service.
1.1.2: Evidence indicates that where personal and social development is effective, individuals will enjoy their learning and succeed in school. There are close links between progress in PSD, an ethos of achievement and standards of attainment. In addition, Educating the Whole Child (see 1.1.3 below) states that personal and social development is a decisive factor in a school’s success in promoting fairness, equality, citizenship and social inclusion.

1.1.3: The content of this document is drawn primarily from the following publications:

· Guidelines on Personal and Social Development: Circular 3/93 (The Scottish Office, 2003);

· The Heart of the Matter: A Paper for Discussion and Development (SCCC, 1995, published by Learning and Teaching Scotland);

· Educating the Whole Child: Personal and Social Development in Primary Schools and the Primary Stages of Special Schools (Scottish Executive, 2000);

· With All Due Respect: The role of schools in promoting respect and caring for self and others (Scottish Executive 2001)

· The Structure and Balance of the Curriculum 5-14 (Learning and Teaching Scotland, 2000). 

1.2: Aims
1.2.1: The development of this policy and related guidelines should help to ensure that:

· All pupils, regardless of age, aptitude or physical or social circumstance benefit from the provision that is made to support their personal and social development.

· All pupils are supported in the development of the essential core-skills and capabilities which lie at the heart of personal and social development (see section 2.3).

· All schools develop a planned and progressive approach to the delivery of personal and social development through a synthesis of whole-school, cross-curricular and special focus approaches.

· Parents, the local community and other agencies are involved appropriately in the delivery of personal and social development programmes.

· Schools, and in particular staff responsible for the design of a personal and social education framework, have access to central guidance and relevant and up-to-date resources.

1.3: Links to other curriculum areas

1.3.1: Educating the Whole Child states that in planning and auditing school programmes for personal and social development, schools should recognise and utilise the important contribution of all areas of the curriculum to promote pupils’ personal and social skills. Every teacher and all subjects therefore provide a potential opportunity to contribute to the aims of PSD/PSE.
1.3.2 In Secondary / Special schools, PSD will be delivered predominantly as part of the PSE curriculum. Consequently, the responsibility for PSD/PSE for specific classes in the school, will relate to the agreed remit of Principal Teachers Guidance.

Principal Teachers Guidance will also liaise with other Principal Teachers Curriculum, to ensure that there is  appropriate articulation and progression and to ensure that all children have access to the full range of PSD.
1.3.3: The development of PSD/PSE in East Dunbartonshire schools links into health education (including Health Promoting Schools), citizenship, drugs and sex education and the Authority’s developing sexual health strategy.  The following policies and guidelines cover most of these areas and staff should refer to them when planning their PSD/PSE programmes: 

· 5-14 Health Education: Guidelines for a Programme of Study (EDC, 2003);

· Health Education 5-14 Policy including Drugs and Sex Education Guidelines (EDC, 2003);

· Policy Statement on Education for Work & Enterprise (EDC, 2001);

· Education for Work and Enterprise – Curricular Audit Support Materials Primary (EDC, 2002);

· Education for Citizenship: Baseline Survey Analysis – Secondary  and Primary (EDC, 2002);
· Curriculum Design and Flexibility in the Primary School (EDC,2003);

· Curriculum Design and Flexibility in the Secondary School (EDC, 2003).

1.4: Learning and teaching approaches

1.4.1: The Heart of the Matter states that:

“Every aspect of education is related to every learner’s personal and social development.  Without such relation, the subjects and courses are only aggregations of information, concepts and skills.  Beyond the content lie the opportunities for learners and teachers to engage in dialogues and conversations that will go beyond but also make sense of the curriculum content.” (p.12).

1.4.2: Guidelines on Personal and Social Development recommends three approaches to the delivery of personal and social development; namely:
1) Whole school – fosters personal and social development as part of the ethos of the school.

2) Cross curricular – recognises the contribution of learning in each area of the curriculum to developing pupils’ personal and social skills.

3) Special focus – involves specific programmes focusing on the personal and social development outcomes, either occupying a regular slot in the school timetable or inserted at particular times for particular purposes.

1.4.3: Learning and teaching approaches in personal and social development should therefore be flexible and responsive to the needs of pupils and take into account different learning styles and contexts.  Account should be taken of individual:

· religious and/or cultural beliefs;

· health and welfare needs;

· learning and support needs which will also involve consideration of a pupil’s current understanding of themselves, their relationships with others and their sense of belonging in the school and wider community.

1.4.4: Pupils should be provided with regular opportunities to reflect on their self-development and should be actively involved in the evaluation of their school’s personal and social education programme (PSE).
1.5: Time allocation

1.5.1: The time allocation for the delivery of personal and social education through specific programmes should follow the advice given in The Structure and Balance of the Curriculum 5-14 and the policies Curriculum Design and Flexibility in Primary/Secondary Schools (EDC, 2003).
1.5.2: Schools should also take every opportunity to develop whole-school and cross-curricular approaches to support the personal and social development of pupils and should regularly review their personal and social development provision.
1.6: Assessment
1.6.1: Central to education for personal and social development is the recognition of the validity of the individual’s response and Circular 3/93 states that when assessing pupils’ personal and social development, progression should not be regarded as linear; personal rates of development are not and cannot be standardised. Teachers should ensure that assessment of personal and social development is concerned with knowledge and understanding and the ability pupils demonstrate in using the core-skills which are being learned and practised.  

1.6.2: The Heart of the Matter suggests that approaches to learning and teaching should therefore include a view of assessment which encourages learners to recognise the processes of their own learning through:
· reviewing progress;

· setting their own targets;

· negotiating their own pathways; and

· recording their own achievement.

1.6.3: Encouraging pupils to have faith in their own judgment and to be responsible for their own learning enhances the genuine feeling of self-worth which comes from within.

1.6.4: Circular 3/93 highlights the need for both informal and structured approaches to assessment; the former being helpful to assess changes in an individual’s values and attitudes and the latter for assessing the core skills, knowledge and understanding gained (for example) through a PSE lesson.

1.6.5: There are some areas of an individual’s personal and social development which should not be the subject of formal assessment and the worth of any pupil should never be in question. 

1.7: Recording and reporting
1.7.1: Clear teaching and assessment plans help teachers in their work and provide a consistent structure for recording pupils’ progress.  Recording procedures are used to monitor progress and inform learning and teaching. Assessment reports also provide other teachers with straightforward and useful information for future planning.
1.7.2: Assessment records from teaching plans provide evidence for recording and reporting and should allow teachers to decide:

· if the evidence from a variety of sources confirms that the pupil has achieved what was intended or is performing at a particular level of attainment;

· if more evidence is needed;

· if the pupil needs help or further challenges and, if so, what kind.

1.7.3: Schools in East Dunbartonshire report on the personal and social development of pupils through a variety of mechanisms; for example through:
· Individualised Educational Programmes (IEPs) and Pupil Support Plans;
· Report cards and individual reports on subject areas;

· Guidance reports;

· Target setting strategies (Aiming High, Go-4-It and Reach for the Stars);

· National Qualifications.

1.7.4: Reporting to parents/carers should be clear and specific in order to promote effective communication between school and home and provide feedback on progress.

1.8: Pupils with additional support needs

1.8.1: All pupils should have the opportunity to participate in and benefit from the full range of experiences offered in the area of personal and social development. 
1.8.2: For many pupils with additional support needs (which may also include individuals of high ability), the area of personal and social development is crucially important in its emphasis on helping to develop life skills.  All pupils should be given opportunities to realise their full potential, using the materials and resources at the school’s disposal.

1.8.3: Depending on their specific needs, some pupils may experience difficulties in the area of personal and social development because of:

· factors relating to the range of life experiences which pupils bring to school;
· difficulties in learning through reading and writing;

· difficulties in understanding and explaining personal and social issues;

· slower progress in aspects of moral development (for example progressing beyond the egocentric stage);

· difficulties in communicating with and relating to others;

· having a poor or unrealistic self-image.

1.8.4: Circular 3/93 notes that flexible, imaginative approaches to assessment may need to be developed, for example through discussion and observation of behaviour.  Assessment need not be practised in isolation.  The teacher should engage pupils in the process through self and peer assessment and seek the views of other professionals involved with the individual and their family.

1.8.5: The Authority’s Social Inclusion & Community Development Service utilises the skills of a Children’s Services Development Officer whose remit is to support the inclusion of pupils with additional support needs in after school activities.  For some pupils with additional support needs, being involved in after school activities can have a major and positive effect on their personal and social development.

1.9: ICT
ICT plays a crucial role in the delivery of the curriculum.  The 5-14 ICT strands that are particularly relevant to PSD, especially PSE are:

· creating and presenting;

· collecting and analysing;

· searching and researching;

· communicating and collaborating.

1.10: Managing key points of transition

1.10.1: The Education Service seeks to ensure planned and progressive development of personal and social education from P1 to S6. Facilitating effective transition for pupils will require a) clear procedures for identifying individual pupils who need additional support with transition and b) planning for continuity in PSE programmes. 
Joint planning, including cluster planning, should help to ensure continuity in primary and secondary PSE programmes. Section 3.17 of The Structure and Balance of the Curriculum provides guidance on the issue of continuity at transition as does the policy Primary/Secondary Liaison (EDC, 2003).

1.11: Staff development
1.11.1: In relation to personal and social development staff development needs will be identified through the Professional Review and Development Process which is integrated with the School Development Planning process.
1.12: Links with and support for parents/carers

1.12.1: Section 5(2) of the Standards in Scotland’s Schools etc. Act 2000 places a legal duty on an education authority (and therefore its schools) to outline in its Annual Statement of Improvement Objectives how it will seek to involve parents/carers in promoting the education of their children.

1.12.2: Parents/carers are central to the personal and social development of their children. In the early years, it is essential that schools recognise the critical influence of the home on development and learning and use that learning as a basis on which to build.  As children progress from pre-school to primary and from there to the secondary phase, it is important to recognise that their personal and social development continues to be strongly influenced by the home. 
1.12.3: Schools can support the involvement of parents/carers in their child’s personal and social development by:

· ensuring that information about PSD/PSE is included in the school handbook and pupil reports;

· highlighting the achievements of their child through news/individual letters;
· inviting them to school assemblies where their child’s achievements are celebrated;

· encouraging their participation in school workshops designed to address particular facets of PSD/PSE such as healthy eating;

· consulting them on sensitive issues such as drugs or sex education;

· involving them in personal and social development activities through homework and home-school diaries;

· involving them (where appropriate and suitable) as helpers in the school so that pupils see partnership in action between parents and teachers.
1.12.4: East Dunbartonshire Council employs a number of home-school partnership workers who focus on the Authority’s ‘early intervention schools’.  This group of staff aim to identify children who may become children “in need” without appropriate early intervention.  By working with parents/carers, the home-school partnership workers are able to target specific personal and development needs of young children. This group of staff are part of the Authority’s Early Years Service.
1.12.5: Schools endeavour to be sensitive to any cultural/religious issues which may impact on the decisions which parents make about their child’s involvement in particular aspects of a school’s PSD/PSE programme (e.g. sexual health and awareness; religious and moral education).  Schools must also respond positively to any requests for translation/interpreting services.  Under the Race Relations Act 1976, individuals have a right to request such services.  The Head of Education will take all reasonable steps to ensure that such requests are appropriately met.
1.13: Pupil participation and support
1.13.1: Changes to legislation mean that pupils have the right to be actively involved in decisions which directly affect them. Section 6(1) of the Standards in Scotland’s Schools etc. Act 2000 places a duty on the education authority to ensure that pupils attending its schools are given an opportunity to make their views known about the focus of their school’s individual School Development Plan. 
1.13.2: In relation to individual care and welfare issues, the Age of Legal Capacity (Scotland) Act 1991 gives pupils who are considered to have “legal capacity” the right to instruct a solicitor in connection with civil proceedings. A child of 12 years or more is presumed to have sufficient age and maturity. 

1.13.3: Schools use a variety of mechanisms for consulting with pupils and encouraging their active participation in decision making; these include:

· Class/school questionnaires;

· Circle time;

· Quality circles;

· School/class/year councils;

· School committees;
· Evaluation exercises.
1.13.4: The differences and needs of pupils mean that some pupils may be reluctant or find it difficult to share their views in a public forum. Schools should therefore encourage consultation and communication through a range of settings, for example:

· through the school council;

· in the class;

· in a small group;

· on an individual basis.
1.13.5: Some pupils may need help and support to communicate their ideas and feelings and may wish to do so through a:

· teacher;

· member of the non-teaching staff (classroom/school assistant, auxiliary);

· peer listener/mentor/befriender/buddy/supporter;
· friend;

· parent/carer;
· “Bully-Box” or other anonymous mechanism for reporting concerns/issues.
1.13.6: Individual support to pupils is provided in a variety of ways in schools and the Education Service has developed a comprehensive pupil behaviour, care and welfare framework to try to ensure that specific personal and social difficulties are appropriately managed; the components of this are listed in Appendix 1.
1.14: Resources

1.14.1: Appropriate EQDS staff and designated school staff should work together to identify appropriate resources, particularly those which support personal and social education programmes.

1.14.2: Where required, support and advice on complex personal and social development issues relating to the needs of individual pupils can be obtained from the Head of Education and the Education Officer (Support to Schools).

1.15: Monitoring and evaluation

1.15.1: Self-evaluation is a key responsibility of all teaching staff and a particular duty of senior staff in schools.  A number of quality indicators in How Good Is Our School? (HMIE 2002) are particularly useful in monitoring and evaluating PSD/PSE; these are:
· 1.2: Courses and programmes;
· 3.1: Teachers’ planning;
· 3.2: The teaching process;
· 3.3: Pupil’s learning experiences;
· 3.4: Meeting pupils’ needs;
· 3.5: Assessment as part of learning;
· 4.1: Pastoral care;
· 4.2: Personal and social development;
· 4.4: Monitoring pupil progress and achievement;
· 4.5: Learning support;
· 5.1: Climate and relationships;
· 5.2: Expectations and promoting achievement;
· 6.3: Organisation and use of resources and space.
1.15.2: These quality indicators should also be used by school staff to inform the Standards and Quality report for the school.

1.15.3: This policy on personal and social development will be reviewed every two years.

1.16: Roles and responsibilities
1.16.1: Education Quality and Development Service
EQDS staff will ensure that a co-ordinated approach is taken to the development of the cross-curricular areas within schools.  Through the Quality Assurance Process, EQDS staff will therefore ensure that guidance (including policy development) given on issues such as health education (including sexual health and drugs education) citizenship, education for work and enterprise and personal and social development helps to promote a co-ordinated and “joined-up” approach to these key areas in schools.
EQDS staff will:

· help to identify key agencies at local and national level who can provide appropriate resources and guidance to schools on personal and social development in schools;

· interpret national advice;

· set local improvement priorities;

· initiate policy development advice and guidance;

· advise on appropriate and up-to-date resources and, working in partnership with designated school staff, establish a framework for the regular evaluation of new resources and their application in schools;

· monitor implementation as set out in the Strategy for the Implementation of the 3-14 Curriculum in East Dunbartonshire (EDC 2003).
Local Authority staff will endeavour to work across key services (such as Education and Social Inclusion & Community Development) to help to ensure that any initiatives which support the development of pupils and their families are considered in terms of their relevance to the personal and social development agenda in schools. 

1.16.2: Head Teachers (and school managers)
Educating the Whole Child stresses the key role of the head teacher in the delivery of personal and social development in schools.  It states that head teachers should:

· ensure that clear programmes for personal and social development are based on a well-planned blend of whole school, special focus and cross-curricular approaches;

· have a clear and visible profile in leading whole school approaches;

· set high expectations for pupils’ work and behaviour; 

· be a positive role model to staff and pupils;
· work to build effective partnership with parents, other agencies and the local community;

· ensure that appropriate mechanisms are in place to meet the individual support needs of pupils.
· In addition, within East Dunbartonshire, Head Teachers are responsible for assigning staff to teach PSE.

1.16.3:  Teachers
Every teacher has a central role to play in the personal and social development of pupils and all should be concerned with supporting its development across the whole school and the curriculum.

Teachers are required to carry out a range of duties a number of which relate directly to the care and welfare of individual pupils; for example: 

· ‘promoting and safeguarding the health, welfare and safety of pupils;

· working in partnership with parents, support staff and other professionals;

· contributing towards good order and the wider needs of the school’.
      (Source: A teaching profession for the 21st century, 2001)
1.16.4 Responsibility for PSE in Secondary Schools

1. The Authority and the Teacher Trade Unions firmly believe that PSE should be taught by appropriately trained, and /or experienced teaching staff.

Consequently, teachers of PSE should normally be:

a) Principal Teachers of Guidance, including other promoted teachers;
b) Teachers who currently teach or have already taught PSE;
c) Teachers who have undertaken the PSE module as part of their Initial Teacher Education;
d) Teachers who volunteer to teach PSE; and
e) Teachers, including promoted teachers, who already have, or who would like to participate in school or Authority In-service training.

2. Principal Teachers of Guidance will each be accountable and responsible for:

a) the  leadership, good management and strategic direction of teaching staff, while they are teaching PSE;
b) any  delegated budget for PSE which relates to the classes which the Principal teacher manages;
c) contributing  to the school development plan in relation to PSE;
d) developing the curriculum and monitoring the teaching and learning for those PSE classes for which they have responsibility; and
e) Implementing the development plan.

3. The Headteacher of the school is responsible for assigning staff who qualify to teach PSE within the context of paragraph 1 above.

1.16.5: School support staff

Educating the Whole Child highlights the need for all staff who work with children (teaching and non-teaching) to work to a shared understanding of the school’s care and welfare policy.  All staff in a school have an important part to play in the development of its ethos and particularly its relationships between adults and pupils.
Section Two
Core components of a personal and social education programme
2.1: Introduction

2.1.1: The term “personal and social development” is used to take account of both the process of development through which children grow and mature as individuals in society and the contribution to this process which schools can make through a specific programme of study i.e. personal and social education (PSE).

2.1.2: When planning a programme for personal and social education it is important that it follows the principles set out The Structure and Balance of the Curriculum i.e that it has:

· Breadth - ensures the coverage of a sufficiently comprehensive range of areas of learning.

· Balance - ensures that appropriate time is allocated to each area of curricular activity and that provision is made for a variety of learning experiences.

· Coherence - emphasises links across the curriculum so that pupils make connections between one area of knowledge and skills and another.

· Continuity - ensures that learning builds on pupils’ previous experience and attainment prepares them for further learning.

· Progression - provides pupils with a series of challenging but attainable goals.

2.2: Personal and social education within the curriculum

2.2.1: The Structure and Balance of the Curriculum 5-14 identifies five main curriculum areas; namely:

· language (including a modern language;

· mathematics

· environmental studies: society, science and technology;

· expressive arts and physical education;

· religious and moral education with personal and social development and health education.

2.2.2: In addition, a number of cross-curricular areas are identified, including:

· personal and social development;

· education for work;

· education for citizenship;

· the culture of Scotland;

· information and communication technology.

2.2.3: It states that, in order to ensure good progression in pupils’ learning, each cross-curricular aspect should be described in a programme that identifies appropriate learning contexts for the development of key ideas and skills.

2.2.4: Box 1 provides a description of PSD as a curricular and cross-curricular subject.

2.2.5: For guidance on the delivery of PSE post 14, see Curriculum Design and Flexibility in the Secondary School (EDC, 2003).
2.3: Dispositions, core skills, knowledge and understanding
2.3.1: The Structure and Balance of the Curriculum identifies a set of inter-related qualities and dispositions and the skills and understandings which are essential if these are to be realised. It also stresses the need for all pupils to enjoy equal access to a full range of learning experiences and the importance of recognising that pupils do not all learn in the same way.
2.3.2: Qualities and Dispositions

Dispositions are ways pupils think and feel about themselves and the world. They help guide pupils in making decisions and taking action. The following dispositions are generally regarded as a fundamental basis for a personally rewarding life and an effective contribution to society.  They are of equal importance and clearly interrelate.  
· A commitment to learning
Throughout schooling and to equip them for adult life, children need both to acquire new information and skills and to make new connections and meanings in what they have learned. Learning becomes an exciting and rewarding lifelong process.

· A respect and care for self
A sense of self-worth brings a capacity for autonomy and motivation.  It is the basis from which care for others grows.  It is strongly linked to achievement and attainment.
· Respect and care for others
Recognising that we are interdependent helps pupils to develop qualities of cooperation, mutual support and respect for the diversity of people, cultures and beliefs.
· A sense of social responsibility
An awareness of positive social attitudes, principles and skills will help pupils become competent and positively disposed to participate in society.  A commitment to the environment will be engendered. 

· A sense of belonging
Being part of and committed to the life of the school is achieved when pupils feel valued, knowing that their opinions count and their concerns are addressed.

These dispositions will find expression in the curriculum that pupils study, in the contexts in which their learning is structured and in the relationships that encompass both their learning environment and the wider life of the school.

2.3.3: Core skills and capabilities
The curriculum must offer pupils opportunities to acquire core skills and to develop the capability to use them in the various contexts they meet in their learning and their lives.  Core skills foster personal and social development and are widely recognised as essential for a healthy lifestyle, responsible citizenship and, in time, employment and successful lifelong learning.  The core skills include:
· personal and interpersonal skills including working with others

· language and communication skills

· numeracy skills

· ICT skills

· problem solving skills

· learning and thinking skills

These skills lay the foundation for those specific core skills that are developed and validated in the later stages of secondary school.

2.3.4: Knowledge and understanding
The curriculum and the way in which it is taught should help pupils acquire important knowledge in each of its main areas.  It must also ensure that pupils make connections between what they learn and what they see in the wider world around them.  Such knowledge and understanding are acquired and developed within and, just as importantly, across curriculum areas.

Well designed programmes of study highlight learning links for pupils.  Pupils should be provided with opportunities to connect, integrate and apply what they have learned in ways that are creative, thoughtful and sensitive and which promote emotional maturity.
The table on p.16 identifies some of the key themes which should be part of a PSE programme in terms of the development of knowledge and understanding. This thematic approach should help to ensure a planned and progressive approach to PSE from P1 to P6.  
2.3.5: The essential experiences of the curriculum
It is important for all pupils to enjoy equal access to a full range of learning experiences.  Teachers should ensure that pupils have opportunities to gain the essential experiences of:
· working cooperatively and independently;

· encountering challenge, support and a sense of achievement;

· receiving regular feedback about their progress as well as opportunities for self and peer-assessment;

· taking and sharing responsibility for what they learn;

· making connections in their learning.

2.3.6: Learning styles

Pupils do not all learn in the same way.  They have their own individual learning styles and ways of learning that best suit them.  Teachers therefore need to use a wide range of teaching styles that are appropriate both to the task in hand and to the context in which learning can best be achieved.  
	Types of knowledge and understanding which help to consolidate the dispositions and skills highlighted above
	Themes which enable knowledge and understanding

	Self
	· One’s own identity
· Feelings and characteristics

· Bodily awareness

· Growth and change

· Healthy eating

· Exercise, relaxation and rest
· Hygiene and safety

· Life management – finance and accommodation

	Relationships
	· Family relationships and responsibilities
· Friendship and peer group influences

· Sexual relationships

· Community, social and global relationships and responsibilities

	Rights and responsibilities

	· Rights and attendant responsibilities of citizens in a democratic society
· Rights of children/young persons

· Moral rights and ethical responsibilities

· Rights of all living species and the concept of the sustainability of the Earth’s living and non-living resources

	Work
	· Nature of employment and unemployment
· Working environment

· Business and wealth creation

· Progression in education, training and employment

· Changing concepts of the nature of work


In developing a programme for personal and social education, staff should also refer to the policy/guidelines on other related subjects – see section 1.3.2.
Box 1: Personal and social development as a curricular and cross-curricular area of development
	PSD within the 5-14 curriculum
	PSD across the curriculum

	Personal and social development (PSD) and health education (HE) embrace the physical, emotional and social dimensions of an individual’s wellbeing.  The central focus for enabling pupils to take responsibility for their own personal and social development and health, and that of others, is the health promoting school. An effective programme for PSD and HE will offer pupils opportunities to develop their self-awareness and self-esteem, recognise their uniqueness, explore attitudes and values, develop personal and interpersonal skills and increase their knowledge and understanding about a range of lifestyle and health issues.  These matters to do with building relationships, personal protection, bullying, peer and media pressure, stereotyping and different lifestyles and experiences relating to ethnic and racial diversity.  The programme will also draw on contexts that relate to the needs, interests, circumstances and experiences of pupils.  It will support them through times of personal difficulty, loss and important transition.  Of particular importance is the need to allow pupils opportunities to explore their feelings and emotions, share and reflect on experiences and discuss issues that are relevant to them and appropriate to their level of maturity.  This should take place in an atmosphere that is respectful, secure and comfortable and invites them to make considered responses.  A programme will nurture the development of fundamental qualities and dispositions and enable pupils to gain confidence, skills and knowledge to take action on their own health as well as to play an active part in their community.  The dispositions, core skills and essential experiences described in the rationale can all be effectively developed through the themes and issues within a coherent PSD and health programme.  Clear links can be made to RME, in particular to aspects of personal search. Developing personal and social skills and improving health, therefore, is a responsibility of both the individual and all members of the health promoting school.
	Personal and social development draws from the whole life of the school and all areas of the curriculum.  Through PSD, pupils will learn to identify, review and appraise the values that they and society hold and to recognise that these affect thoughts and actions.  They will take increasing responsibility for their own lives, will develop a positive regard for others and their needs and will be able to participate effectively in society.  The achievement of these aims requires pupils to understand their knowledge and understanding about themselves, others and their immediate environment and the wider world.  They will also develop the skills that will enable them to care for their personal needs, to assess their own capabilities, to work independently and with others, and to make decisions.  This is most effective where teachers significantly identify in their planning what they intend pupils to learn.  At different times there will be a special focus on aspects of personal safety, child protection, health education, support through times of transition and help for pupils in resolving conflict.  At the core of an effective approach to PSD and to the concept of the health promoting school is the consistent contribution of each teacher working towards clear and shared whole-school aims and strategies.  These will offer all pupils a range of opportunities that promote positive behaviour, recognise achievement and allow participation in showing care and consideration to others. Effective teaching makes an important contribution to PSD through the use of praise, sensitive handling of difficult issues, discussions and good collaboration among staff to meet the range of pupils’ special needs.  PSD should be inclusive and encourage all pupils to take their full part in the life and work of the school.


Source: Structure and Balance of the Curriculum

Appendix One: Components of the Education Service’s policy framework to support the behaviour, care and welfare needs of individual pupils
Policies/guidelines 
· Anti-Bullying Policy and Guidance (EDC, 2003)

· Child Protection Interagency Guidance (East Dunbartonshire Council, 2002).  

· Child Protection Procedures and Guidance: Responsibilities of the Education Service in Protecting Children from Abuse (East Dunbartonshire Council, 2002);

· Exclusion Procedure: Education Procedures Manual (draft, EDC2004)

· Managing the Healthcare Needs of Pupils: The Administration of Medicines in Schools (draft, EDC, 2003)

· Procedure Manual Guidelines for the Management of Drug Misuse in Schools (EDC 2002)

· Positive Behaviour Pupil Care and Welfare (EDC, 2002)

· Policy & Procedures for the Education of Children Absent from School Through Ill-Health (EDC, 2003)

· Tackling Racist Incidents Within the Education Service (EDC, 2003)

· The Treatment of Head Lice (revised EDC, 2003)

· The Education of Looked After Children in East Dunbartonshire Joint Policy between Education and Social Work & Joint Ventures (EDC, 2003)

Leaflets written for staff

· Working Together to Combat Bullying: A Guide for Staff of the Education Service (EDC, 2004)
· Managing Racial Harassment and Racist Bullying in Schools: A Guide for Staff (EDC, 2004)

· Duty of Care to Pupils in Its Schools (EDC, 2003)

Leaflets written for parents/carers 

· Working Together to Combat Bullying: A Guide for Parents and Carers (EDC, 2004)

· Managing Racial Harassment and Racist Bullying in Schools: A Guide for Parents/Carers (EDC, 2003)

                Section 2(1) of the Standards in Scotland’s Schools etc. Act 2000





Where school education is provided to a child or young person by, or by virtue of arrangements made or entered into, by an education authority it shall be the duty of the authority to secure that the education is directed to the development of the personality, talents and mental and physical abilities of the child or young person to their fullest potential.








“Education for personal and social development is about many things.  It’s about the relationships teachers have with pupils, and with each other for that matter; it’s about methodology; it’s about the way we behave towards each other; it’s about the kind of language we use with each other; it’s about the kind of climate in which we operate; it’s about sharing responsibility; and most importantly, it’s about every teacher and every aspect of school life.”





(The Heart of the Matter: A Paper for Discussion and Development, SCCC, 1995, available from Learning and Teaching Scotland)
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